Meeting of the All-Party Parliamentary Group on Religious Education
Inquiry: The contribution of RE to good community relations
Oral Evidence Session (3) 24 th February 2014.
Attendees
Mary Glindon MP
The Bishop of Oxford
Vernon Coaker MP
Lord Alderdice of Knock
Dr Joyce Miller
Dr Sarah Smalley
Sophie Agrotis
Ben Waldmann
William O’Brien
Colin Hallmark
Abdurrahman Hendek
Amy Solder
Dr Harshad N Sanghrajka
Elizabeth Jenkerson
Harjinder Singh
Harriet Crabtree
Isabel Smith
Jason Byrne
Jo Malone
John Wise
Eddie Tulasiewicz
Linda Rudge
Linda Whitworth
Lindsay Thorne
Lynsey Wilkinson
Mehendra Hirani
Paul Pettinger
Richy Thompson
Robert Dixon
Siobhan Anderson
Tim Miller
Zoe Keens

Chair (Vice-Chair of APPG on RE)
APPG member

Inquiry Coordinator, RE Council
RE Council
RE Council
PB Political Consulting
PB Political Consulting
3:nine
University of Oxford
Institute of Jainology
National Spiritual Assembly of the Baha’is of the United Kingdom
Council of Faiths and Beliefs in Further Education (fbfe)
Inter Faith Network UK
The Buddhist Society
The Redhill Academy
Tony Blair Faith Foundation
Council of Faiths and Beliefs in Further Education (fbfe)
Church of England Education Division
Learn/Teach/Lead RE
Middlesex University
National Spiritual Assembley of the Baha’is of the United Kingdom
The Redhill Academy
Hindu Council UK
Accord Coalition
British Humanist Association
3FF
3FF
Christian Education / RE Today Services

Speakers
Hannah Morley
Ryan Hutchings
Charlotte Hart-Shaw
Jake Chaplin
Holly Walker
Lesley Prior
Dr Norman Richardson
Robin Richardson
Revd Garry Neave
Jamie Bartlett

Young Ambassadors for RE, The Redhill Academy
Young Ambassadors for RE, The Redhill Academy
Young Ambassadors for RE, The Redhill Academy
Young Ambassadors for RE, The Redhill Academy
Young Ambassadors for RE, The Redhill Academy
Senior Lecturer in RE, University of Roehampton; Chair, EFTRE; Chair, NASACRE
Lecturer in Religious Studies, Stranmills University College
Education Consultant, Harrow
National Adviser for FE & Post-16, Church of England Education Division
Director, Centre for the Analysis of Social Media

Welcome and introduction
Mary Glindon
I’m very pleased to be here today and would like to welcome you all to the third oral evidence session for this
inquiry, into the contribution of RE to good community relations.
Joyce Miller
Thank you. This is the last of three oral evidence sessions which we’ve had for this inquiry, and so far we’ve had a
range of very interesting speakers. In the first session evidence was largely from schools and people working in
schools, with some inspiring examples of practices that take place. In the second session we heard from people
working in SACREs and Agreed Syllabus Conferences, and three projects – one in the community, one local
authority project, and one national one, showing ways that community relations can be developed through RE.
This afternoon, we have another range of perspectives, including: Northern Ireland and Europe; Further
Education and FE colleges, which constitute a significant number of students; speakers around policies and
legislation; and then the very difficult question of modern technologies and the internet – Jamie Bartlett from
Demos will be talking about that.
One of the main themes that has come through the sessions so far has been the importance of dialogue and of
people meeting each other and learning from their different beliefs and worldviews.
I’d like to introduce first the Young Ambassadors for RE team: Hannah, Ryan, Charlotte, Jake and Holly. We’re very
grateful to them for coming this afternoon and extremely grateful to their teachers who have come with them,
Lynsey Wilkinson, Head of RE, and Jason Byrne, Head of Humanities at the Redhill Academy.

RE and a cohesive society: What are pupils’ perspectives?
Hanah Morley
Good afternoon from The Redhill Academy's Young Ambassadors for RE. Redhill is a large academy in Nottingham
with approx. 1400 students. We have been championing the value and worth of religious education both in our

school, local community and nationally for the past year. It's an honour and a privilege to be asked to speak to
you today. We applaud the fact that you're willing to listen to young people. Without further ado we'd like to
present to you the reasons we believe religious education is essential for good community relations and the
projects we've undertaken in order to promote this belief.
In RE we can learn better language to use in order to disagree with someone without offending them.
RE helps us to understand the difference between argument and discussion. This helps us to discuss controversial
topics with far less risk of offending others. It is through these discussions we can learn that whilst people do
have different opinions, it is important to respect those opinions and try to understand them. This doesn’t mean
we all have to agree all of the time.
In addition to this, our spoken language is developed and so we can more confidently and articulately portray our
points of view. Religious education enables us to realise that it is these contrasting opinions that can enrich our
community and make it a more interesting place to live.
Jake Chaplin
RE challenges the media’s negative portrayal of some groups in our community.
When we hear of people terrorising others the media often tend to focus on the perpetrator’s religion. This is
understandable if religion is used as a defence of the perpetrator’s actions. However, some sections of the media
don’t elaborate on the fact that these people are a small minority within their belief and not an entire religion.
RE challenges these views and reminds us that a minority do not represent an entire belief system; it educates us
to understand each other, our beliefs and our moral codes to better integrate all of us into a successful
community that has a shared sense of belonging and respect with each other.
Holly Walker
RE gives us the time and space to understand ourselves properly.
Until we can understand ourselves, we cannot properly understand other people; and it is this understanding that
helps us to promote community cohesion. RE can reveal a part of yourself that you didn’t even know was there
before as it is a subject of self-discovery. It helps us to formulate our opinions, and it is our opinions and our
ability to reason that makes us unique in the first place. In RE, you are given the opportunity to apply your own
beliefs and opinions to a variety of issues ranging from euthanasia to same-sex marriage, from abortion to
community cohesion, and it is when discussing these issues that we begin to understand and appreciate the
opinions of others. This is important as the opinions you come across from other people may be opinions that you
have never considered before. Community cohesion helps us to formulate ourselves.
Hannah Morley
RE helps to explain why some people have misconceptions about groups in society.
In RE we are taught not to judge others especially by the stereotypes that are often portrayed in the media. These
in themselves can cause conflict in our community. We learn that often the reason why people cannot
understand others is because they are ill informed. Education is key in order for members of our community to
show understanding and respect. The way that newspapers write about some people in society makes it so that,
unfortunately, entire groups are judged by the behaviour of a small number. The subject encourages us to look
for the facts, not to judge others and to have an open mind.

Ryan Hutchings
RE Provides a safe place to ask questions.
As human beings, we have a natural desire for knowledge. The advancement of this knowledge comes from
learning and finding answers and the only way to get answers is to ask questions. Religious education provides a
safe place for young people to ask questions and this is crucial in order to promote community cohesion. As issues
arise within their community, young people need to feel confident about having a place to find the answers. In
RE, students and teachers alike can learn from one another by asking questions. .
Charlotte Hart-Shaw
RE helps us to evaluate our actions and how they impact on our community
So far, we have mentioned many times how RE helps us to develop our opinions and flourish as individuals in
society however, it is important to recognise that the skills that we learn through RE are also very useful outside
of the classroom and in our own community.
In RE we approach a variety of different topics, including some that may be personal or even distressing to some
students. By learning about and discussing our own opinions regarding these issues and topics we gain a valuable
insight into how to address them, and also how the way we act upon and express our opinions will impact upon
others. As a student studying RE, I too found some of these topics, such as euthanasia, quite challenging, as I
found that some of my personal opinions clashed with the views of others. At the very beginning it seemed that
there may be some verbal conflict in our class, with some people struggling to accept others points of view.
However, with the support and guidance of our RE teacher we quickly learned that through listening and
understanding, the conflict was quickly resolved and we became closer as a class community. To me, this skill has
been invaluable, and I believe that with quality provision for RE, many more children can learn to master it,
making for a more understanding, peaceful, and cohesive community tomorrow.
Ryan Hutchings
RE provides us with a range of different viewpoints on the most prominent ethical questions in our community.
Every single one of us is unique. We have different traits, different backgrounds, different beliefs and different
lifestyles; yet it is my experience that most of us wish to live in a cohesive community. However, this can be
difficult when we have so many conflicting philosophical and ethical viewpoints. Through religious education, we
can teach younger generations to understand that having different viewpoints within a community can actually in
some ways, be advantageous. For example, considering alternative viewpoints is healthy in order to help us make
a decision about the ethical issues at the heart of our society.
Jake Chaplin
RE helps us to realise that some of the viewpoints we hear outside of school aren’t well informed.
Although it’s important to respect and listen to the beliefs and views of family and friends, it would be unwise to
simply believe that everything we hear is true. In our experience many of the negative opinions we are witness to
are because people aren’t well informed.
I have my own example of this, I’d like to share with you with if that’s okay. I was baptised three weeks ago and
when I told some of my closest relatives, they didn’t react in the most positive of ways. They also instantly
assumed I was Catholic and actually I belong to the Church of England. Put simply, they view all religion as the

same. They haven’t had the quality of religious education I’ve been lucky enough to receive. We become a better
community when we understand the spectrum of belief within religions and this in turn gives us a more
sophisticated understanding of one another.
Holly Walker
RE contributes to providing our community’s leaders of the future.
Leaders with integrity, respect and the ability to mediate in difficult situations; leaders who are considerate and
confident... RE helps with all of this. A big part of this subject is character building, and through building our
opinions and our personality, we build confidence... the confidence that has brought us here to speak to you
today. Right now, we’d like to think that our future Prime Minister and other leaders will be learning about RE in
school; we need to be able to equip them with the tools necessary to make a success of their future role as well
as promoting community cohesion. Now should not be the time to marginalise Religious Education... Now should
be the time to champion Religious Education.
Charlotte Hart-Shaw
What have we done to help promote good relations in our community?
At Redhill we are very proud to be an active part of our local community. As some of you know, in February of last
year we paid a visit to Ernehale Junior school to educate year five students on the issues of prejudice and
discrimination. What many of you may not know however is why. In the weeks before our visit we received an Email from one of the teachers at Ernehale, who had heard about the work that we were doing in our school. She
informed us that it was “national bullying week” and that she had noticed some students perhaps not treating
each other as they should in the playground. However, she also had noticed that many of the problems that were
arising in peer relations were not due to nastiness, but instead lack of understanding of each -others beliefs,
values and cultural differences. In our lessons we aimed to give the students the basis for understanding of each
other, and more importantly that our individual differences are features that should be celebrated
After our visit, we had an email giving us feedback from the school teacher, saying that not only had our lessons
vastly improved the way the students interacted with each other, they had also given them a great enthusiasm
for RE as a subject. For us, it is a great success to know that we have had such a direct impact on our community.
We are also becoming closely involved with our local SACRE and have been asked to design a handout for parents
across Nottinghamshire, to inform them of what RE is about and how it would benefit their children. There is still
a wide misconception that RE is an outdated subject designed to indoctrinate children into religion. This however,
is certainly not true and it is our passion to change this attitude not only across our county but across our country
to show people that RE is important, it is relevant and make it the celebrated feature of education that it deserves
to be.
You will also notice that we have plans to bid for funding from the Westhill fund in order to run a day for local
students. We were originally planning to do this for year 6 but we think there’ll be more value in running for
students in year 8 and 9 who are about to choose their GCSE option subjects.
Thank you for listening to us.
Mary Glindon
Thank you to the young ambassadors, and well done. Your title of ambassadors rings true and that was very
inspiring. You’ve wowed us, and I hope you’ll gather yourselves together for any questions at the end.

RE and a cohesive society: What can RE in England and Wales learn from Europe?
Lesley Prior
Thank you. I’m here this afternoon to represent Robert Jackson, which is slightly daunting. He is the leading figure
in this country as far as representing RE in Europe is concerned. My role in Europe and RE is a much lesser one,
representing England on the European Forum of Teachers of RE (EFTRE) for six years; perhaps the only thing in
which I will ever represent my country! I have recently become chair of that organisation, and have given you
their web address to check out what we do. EFTRE is part of a wider group - The Coordinating Group for RE in
Europe, and I’m secretary of that group.
The first thing that I would like to say is that this country’s education system is often compared unfavourably to
other countries’ including Europe. But RE is a subject where the UK is the envy of many other countries. We
should be proud of that, but at the same time I feel we shouldn’t feel superior to those others – there is lots to
learn from them. It is important to remember that quote from Robert Burns: ‘O would some power the gift to
give us to see ourselves as others see us’ – although I’m not suggesting at this point that Scotland should be a
foreign country.
When RE educators in Europe look at the subject here, they’re hugely impressed by the fact that it’s a shared
effort between many different religions, and people with no religions at all, which is exemplified in the recent
Review of RE by the RE Council: looking at member bodies of the REC, the donors and the nature of the subject as
it is set out, it covers a wide range of religions and non-religious world views, and is very inclusive. I think that’s
something much envied in various parts of Europe. I also want to put in a good word for SACREs, as Chair of
NASACRE – they offer a potentially excellent model of inclusion and cohesion, envied by many countries.
But there are challenges, some of which have been outlined by the Young Ambassadors. There’s no doubt that
some of the major attacks we’ve seen in the last few years, many in Europe, have made people think again about
the nature of the subject and its impact on community cohesion. This has led to lots of discussion. We have to be
careful though, talking about RE in European contexts. In most European documents the term ‘RE’ would mean
educating people into religion, but in England and Wales it’s learning about/learning from religion and belief,
rather than learning to be religious. Whatever the nature, that it is an important contribution to community
cohesion is reflected in many European organisations, for instance the Council of Europe.
I have given quite a detailed PowerPoint, so that this information is available for future reference. The
Organisation for Security and Co-operation in Europe have produced something called the Toledo Guiding
Principles on Teaching about Religions and Beliefs in Public Schools. I recommend you look at that document, and
I think you’ll see quite a lot of common territory there. Bob Jackson was a key part of the guiding team. They have
been widely distributed in the UK and I think have had a very positive impact for our understanding of the subject.
The Council of Europe is also very committed to the positive difference which religious education can make. It’s a
shame that William Hague is busy making statements in the House of Commons and can’t attend today and tell us
about why perhaps he as the foreign secretary signed this declaration which promoted intercultural education
across Europe. There is a very strong sense here in which the 47 member states are working together to promote
high quality RE.
There are various projects which the Council of Europe is engaged in which focus on intercultural education and
the religious dimension of that. Again, there’s a recommendation issued to all member states, and conferences
and books have been widely distributed on live issues across Europe.

I hope that there will be some follow-up activities, such as a European conference and some collaborative
European courses for teachers, and action research in schools. Some of my own work has involved looking at RE
with colleagues in Belgium and trialling the same methods in schools in the UK, and this has been fascinating for
me. You always learn something from going into a school as a visitor, but the opportunity to work in those
contexts as well is fascinating.
Bob Jackson has also been involved in the Wergeland Centre, run by the Council of Values Education, based in
Olso. Their headquarters are in fact very close to the site of the Oslo bombing, and that makes their work even
more pertinent. They have produced a document called Signposts which will be published shortly in the autumn
of this year – Bob Jackson has just been finishing some work on that, and I would urge you to look out for it. I
think you’ll find there’s a great deal of common territory between what’s in the Signposts document and what’s in
the RE Review and Locally Agreed Syllabuses. There is very much the sense that there’s a shared agenda and that
we can learn from each other across Europe, and lots of material which would echo what the Young Ambassadors
have said and also the RE Review.
I want to just finish with another example of something I’ve been doing which I think focuses on this rich potential
in sharing common ground. I don’t know if anyone here is into fonts on their computer – but if you are you may
have noticed that the font I’ve used in this presentation is called Andalus. El Andalus was the Moorish community
in northern Spain, which is now Andalucía, where Christians, Jews and Muslims lived happily alongside each other
for many years. My university, Roehampton, takes our Primary PGCE students – a group made up of many
different backgrounds – to Andalucía, and they meet with not only Spaniards, but also other visitors to the sites.
We’ve done this trip with students from a parallel teaching institution in Belgium for a few years now and it has
proved to be a very rich experience for all those involved. I hope that we can look forward to a future version of El
Andalus.
Mary Glindon
Thank you, Lesley. I think that was a very good way of looking at European contexts. Now from Europe we’re
going to see what the experiences of Northern Ireland can mean for us – I’d like to ask Dr Norman Richardson to
address the group.

RE and a cohesive society: What can England and Wales learn from experiences in
Northern Ireland?
Norman Richardson
Many thanks for the opportunity to be here today.
There is a well-known story about a tourist in rural Ireland who drives up to a crossroads and stops to ask a local
the way to a particular place of interest. After a moment’s pause, the local replies: ‘If I were you, I wouldn’t start
from here!’
Being asked to offer some thoughts and suggestions from Northern Ireland to RE colleagues in England and Wales
feels a little bit like that, not least because of the irony that for much of my career I have been trying to suggest to
colleagues in Northern Ireland what we can learn from experience in other parts of the UK. I don’t want to make
this sound like the 90s television series, ‘The Nazis: A Warning from History’, but some of our learning experiences
have been very salutary, from which the most pertinent learning may well be from our mistakes! As a still-divided
society it’s no coincidence that from time to time educators from Northern Ireland are invited to take part in

discussion with colleagues from the Balkans, South Africa, the Middle East, Sri Lanka and other divided societies in
order to see if we can learn anything from each other’s situations, not least how we can develop better and more
cohesive education systems and approaches for the future.
To offer some very brief context, schools in Northern Ireland remain significantly divided, and one of the key
factors relates to the place of religion in the curriculum and in schools more generally. Half the schools in the
Province are Catholic schools, almost all fully state funded; this leaves state controlled schools largely de facto
Protestant (or at least largely attended by those who could be termed ‘cultural Protestants’); only 7% of children
attend mixed or Integrated schools, with 2% or 3% others overlapping the systems. In such a system even those
who do not wish to be educated separately have little choice; opportunities for normative socialisation are
thereby further diminished. Separate education, intentionally or otherwise, means that very few pupils
experience any of their learning, including RE, together. Some of my Catholic colleagues and counterparts would
fiercely defend the right to maintain a Catholic schools system, but there is evidence that many people would
ideally prefer an integrated, or at least a much more shared, cohesive system as a significant means towards an
aspired ‘shared future’. Beyond the Catholic-Protestant divide, the small but growing numbers of children and
young people from other cultural and religious backgrounds are not very well served by a Churches-devised RE
Core Syllabus that positions itself as having an ‘essential Christian character’; indeed, I would argue that no-one is
particularly well served by this narrowly-conceived approach. RE in Catholic schools is permitted to be
denominational in nature – the emphasis is on ‘faith formation’. RE in controlled schools must be nondenominational and is usually largely focused on Biblical material. In integrated schools it is a mixture of both,
because Catholic parents still expect their children’s sacramental preparation to take place in primary schools. So
Catholics and Protestants are moving in rather different educational directions when it comes to religious
awareness and understanding. World religions had no formal place in the Core Syllabus until 2007, and even now
it is only available for Key Stage 3 pupils on the basis of the Churches’ argument that younger children ‘would be
confused’. Another complicating factor – unlike the situation in other parts of the UK – is that the Education &
Training Inspectorate have no rights of inspection of RE unless specifically requested by a Board of Governors,
which happens only infrequently.
Separateness, whether intended or merely consequential, does not much help the process of community
cohesion; indeed, it may well contribute to sectarianism and racism. Many or most teachers have been pupils in
the separate systems, have trained in largely separate colleges and have then gone to teach in separate schools.
Many have little or no experience of learning about or from each other’s religious traditions; awareness and
understanding of faith communities outside the Christian denominations is very limited. As a result the issues
that need to be talked through are often avoided ‘for fear of offence’ or because there is a very limited basis of
knowledge on which to base mutual understanding. There is no obligation for children, young people and
teachers to relate across these divides; thus discussion in classrooms can be very one-sided and difference does
not have to be taken too seriously.
It could be argued that this is a very good example of what the American political scientist Robert Putnam (2000)
has defined as ‘bonding ‘ but without the complementary ‘bridging’ – a society that can develop cohesion within a
cultural, ethnic or faith group, but fails to reach out to different others. Both are important - bonding is what
holds communities together but bridging is what prevents in-group loyalty from becoming out-group antagonism!
This is why, especially in a divided society, some educators are very wary of those who advocate separate
educational provision, whether on the basis of culture, nationality or religion, or a mixture of these.
But I want to try to turn this acknowledgement of the difficulties into something more constructive that may be
helpful to us all in the task of improving the quality of RE and contributing positively to community cohesion and
mutual respect. There has, of course, been some excellent work aimed at overcoming separateness and division,

with all age groups and through a wide range of the curriculum. Much of this has been pioneered and maintained
by voluntary organisations, with some involvement from academic institutions and some government funding
support. Too often, however, those working on this educational interface have opted to omit RE from
educational cross-community projects, seeing it as just too difficult to engage with, though others have taken it
fully on board. Some post-primary schools have taken advantage of international internet-linked programmes
such as ‘Face To Faith’ and this has been very beneficial, though the irony is that for too many schools normal
face-to-face contact is absent at the local level.
A key element of any effective work designed to improve community awareness, understanding and cohesion
must be encounter. At the basic level this means that participants in the teaching and learning process must at
the very least be able to meet, but quality encounter goes beyond just ‘knowing about’ different traditions and
religions and engages people in an interactive process of building relationships based on awareness, honesty,
dialogue and trust. In many schools in many countries simple encounter can be taken for granted – classes will
inevitably be mixed in all kinds of ways and the encounter is inbuilt, though of course it still needs continuity and
skilled teaching to make the most of interaction and exchange. But when schools are separate, whether by
design or default, the encounters and exchanges of learning from and through difference are much harder to
create. A contributor to one of the earlier sessions in this series, Deborah Weston, spoke of the importance of
affirming multiple identities; but this, of course, requires that those identities are present together.
Encounter is no less crucial for teachers. It is hard for them to model the qualities of intercultural understanding
with their pupils if they too lack the opportunities for learning from encounter with difference. Cross-community
contact programmes have played a significant role in attempting to offset the worst effects of separate schooling
in Northern Ireland, and I note with interest the increasing use of similar inter-school encounter programmes in
some parts of England – some of them originating in discussions with Northern Ireland educators. Our experience
has been that such programmes are effective when they form part of a long-term commitment, are grounded in
the curriculum and do not shirk tackling controversial issues; short-term projects or those based on purely social
activities may well prove to be superficial, ineffective, or even counter-productive. RE presents excellent
opportunities for good quality inter-school work, though there is a cost in terms of finance and human energy.
The professional preparation of RE teachers in particular, pre-service and in-service, must take this very seriously.
If teachers are to model the qualities of mutual respect, openness and inclusivity, teacher education and
professional development must include and continue this experiential process. In any society where religious and
cultural cohesion is an issue, the adequate preparation of teachers of RE must be taken seriously, not side-lined.
The Toledo Principles have emphasised this in the statement that: ‘Those who teach about religions and beliefs …
need to have the knowledge, attitude and skills to teach about religions and beliefs in a fair and balanced way …
so that they can … help students interact with each other in sensitive and respectful ways’. In my own work, in a
teacher education institution that has traditionally catered very largely for student teachers from Protestant
backgrounds, the past decade has seen a significant increase in the numbers of students from a Catholic
background. This has greatly enriched the opportunities for encounter to take place in a natural setting so that
discussion about religious and cultural difference, as well as preparation to teach RE, is taking place more
effectively from cognitive and affective perspectives.
In the development of curriculum programmes for RE, nationally and regionally, partnership between key interest
groups has been a feature in many countries. The expression of this principle in England and Wales is currently
evident in the SACRE model. A much weaker partnership approach is in place in Northern Ireland where the four
numerically largest Christian denominations alone continue to hold the responsibility for developing a Core
Syllabus without reference to other faiths and beliefs. But encounter is no less important in this context, and it is
significantly lacking in Northern Ireland, where a SACRE-type model would be a real step forward. So far,

however, the Churches have not had this kind of exchange with people from other faith and belief backgrounds,
so it is no surprise that the Syllabus they produce reflects this. I wholeheartedly support the call made by many
other contributors to this series of discussions not to weaken or undermine the SACREs that have served the RE
scene in England and Wales so well over the past quarter century. They embody the principles of encounter and
inclusion – not a bad model for any society.
Northern Ireland has also experienced a loss of professional support for RE in the local authorities (the Education
& Library Boards), where now only one RE Adviser for the controlled school sector remains, though with few
opportunities to fulfil his original subject role. By contrast Catholic diocesan advisers are still very evident
throughout that sector, but co-operation over RE support has not been a strong characteristic of the situation.
Here too, community cohesion is not well served.
I’m grateful for the opportunity of sharing some of our Northern Ireland learning about the importance of RE to
the long-term process of improving community relations. Inter-regional and international exchanges of this kind
are extremely valuable and I believe that we need to strengthen those links in the future. Quality encounterbased RE is not a panacea for all our educational and societal ills, but where it is absent or neglected something
vital is lost in the process of sensing our shared humanity and finding ways of dealing creatively with our
differences.
Mary Glindon
Thank you, Norman for being so frank and honest, and giving us that in-depth view of the issues in Northern
Ireland. There are bound to be lots of questions for you when we come to the end.
And now I’d like to welcome Robin Richardson and his comments on the Public Sector Equality Duty.

RE and a cohesive society: How should we respond to the Public Sector Equality Duty?
Robin Richardson
Thank you. I’ve been asked to answer the question: how should we respond to the Public Sector Equality Duty
(PSED in short)?
The PSED appears in section 149 of the Equality Act and requires all schools and other institutions to have due
regard for three needs. Not in legal language, these three needs are: to treat everyone the same; to treat
everyone differently, however, if they are different; and thirdly to help them get on with each other.
Those three needs are relevant to RE: that we provide the same curriculum for every single child or young person;
but secondly since they are different from each other in terms of life experience, background, beliefs and
journeys they have different needs which must be accounted for; and RE must help young people to get on with
each other and understand the principles of cooperation with other human beings, locally, privately, nationally
and globally.
It’s the third need that I’ve been asked to focus on. UNESCO speaks of vivre ensemble – learning to live together.
This is a powerful concept that comes from our friends in Francophone countries.
In particular I will talk about Islamophobia, but there are of course other tensions, for example between religious
people and non-religious people. In legal contexts the words religion and believe are used differently – I will be
using both terms here.

Islamophobia is a major issue in our society, a major issue in community cohesion, and a major issue in RE. There
is a naïve and simplifying view that the solution to Islamophobia, or anti-Muslim hostility ,is to teach people about
Islam, so they won’t feel hate or resentment any longer. I recall something that Norman said about going beyond
knowledge of other religions: there was a test where pupils were learning about foreigners, and before they
began they wrote down what they thought about this group of people – something along the lines of ‘these
foreigners are stupid and nasty’. Then, after the lesson, having learned about the foreigners the same person
wrote that they are ‘clever and nasty’.
Learning about ‘The Other’ as Holly and the other Young Ambassadors have said, is not so much learning about
the other as it’s learning about ourselves. Like the Robert Burns quote Lesley showed us ‘give us the gift to see
ourselves as others see us’. There have been several references today about learning about the self, and the
nature, culture and dynamic of ‘the west’ as opposed to the ‘Islamic’ world.
The question of what are the causes of Islamophobia is a subject of debate among academics. Many say that
Islamophobia started at 9/11. This is not true, but 9/11 is significant because that day was a dramatic reminder
that even the most powerful country in the world could not defend its own borders, that times are changing. The
times we live in are globalising times – time changes. Governments can’t control ecological borders, geographical
borders, cultural borders and many other kinds of border. There are insecurities caused by globalisation which
lead to scapegoating and moral panics, and the demonising of many minorities including Muslims. I was with a
Muslim friend recently who said ‘we get blamed for everything except global warming’ – but some Muslims have
said they even get blamed for this, because climate change deniers are also largely Islamophobic, and the funding
that comes behind the anti-climate-change campaigning also supports lots of Islamophobic policy.
Another point in all of this is the pressure of the media, and coverage of Muslims and Islam. Newspapers like
frightening – it is good for business, the frisson of fear, and stir of anxiety. From the newspaper’s point of view,
with patterns of inequality, Islamophobia is very useful for justifying inequality in Western society. Lastly, there is
widespread scepticism towards religion, and not just Islam, that leads to Islamophobia and other religious
discrimination. many have argued that there is an envy of Islam that is expressed through hostility.
What arguably then is needed is religious literacy. My friends here will have better phrases for that I’m sure.
These are skills in understanding and assessing religious beliefs; discerning the difference between valuable and
harmful aspects of religions; appreciating the facets of religions without necessarily subscribing to them; and
making allowances for different and valid views and requirements. That includes understanding the pressures in
every religion to maintain the heritage, but also pressures to reinterpret that heritage, and the pressures to
engage in what opponents call extremism and fundamentalism – in every tradition.
When war and violence break out and when there is structural or cultural violence, the first casualty is the truth.
Somebody has pointed out further that the first conscript is God: ‘God is on our side’. We’ve been through the
various ways that we as human beings have sought and used a divine seal of approval.
The Public Sector Equality Duty requires us to have a due regard for subject-matter such as that which is sketched
above. But this is invisible. If I may use a very theological phrase, it is an ‘inward and spiritual grace’, and just as
the church and other religions have wanted to create sacraments act as visible signs of inner and spiritual grace,
so the law requires public authorities to demonstrate ‘outward and visible signs’. Schools are required to publish
on their websites information about how they have this due regard, and they have to publish measurable
objectives. Research has shown that very few schools have even tried to do this. Very few – less than a quarter –
of schools have tried to do so, and even fewer understand what they’re supposed to record. The education
community has been vastly non-compliant with regards to the Equality Act, and has had a lead in this from the
DfE, which has itself not produced or published its own information.

Mary Glindon
Many thanks, for this insight into the PSED and Islamophobia, Robin. I’d now like to hand over to Revd Garry
Neave, who will be talking about the contribution that further education can make to good community relations.

RE and a cohesive society: What can further education institutions contribute?
Revd Garry Neave
Many thanks. It is a great pleasure to be here. I’m wearing two hats today – firstly as the Church of England
National Officer for Further Education and post-16; secondly as a trustee of an independent inter faith charity,
FBFE, which works specifically to help further education and sixth form colleges to respond better to the faith
needs of their staff and students.
Further Education is a very important sector – this was said earlier, but it is perhaps not as important as it should
be. Recalling the allegation that David Lloyd-George often used statistics as a drunken man uses a lamppost – for
support rather than illumination - I will try to be illuminative.
Almost twice as many post-16 year olds pursue education in FE colleges than in school sixth forms, and a vast
number go into vocational education too. In FE institutions there are very high proportions of students from
minority ethnic communities, and a high proportion of students who, in school, were on free school meals.
Colleges are very open and diverse places, and we need to respond to that size, variety and diversity.
But to be a cohesive society you need access to opportunity, not just a chance to sit in a building in an FE college,
but the chance to achieve and develop. The basis of that is to be able to communicate. Two thirds of people who
have English as a second language learn in FE colleges under the ESOL scheme. At the other end of the scale if
we’re saying we need to offer diplomas, foundation degrees, and so on, which our most skilful and technical
workers need, these are chiefly provided in FEIs and to part-time students, and to those following
apprenticeships.
Community cohesion is a huge issue for employers. Further Education colleges are often one of the largest
employers in their areas. They are very large, very varied and enormously significant institutions, and they’re not
subject to the same requirements as schools are in respect to RE. There is no obligation on an FE college to
provide the teaching of RE to anyone. Another aspect – and some say this is good, others don’t – is that there is
no requirement for a daily act of worship that schools and other institutions experience. So the approach that FE
colleges need to take is very different from that of schools.
The solution that many colleges have settled on is to see where there are opportunities to encounter, immerse,
understand and explore the beliefs by which other people live their lives, because if you’re going to prepare
students well for their careers and lives as global citizens, and as genuinely engaged people in global society, how
can you do that if they have no understanding of themselves and others? How can you foster values that they
need as individuals and which society needs from them?
If the Young Ambassadors who advocate for this had been attending an FE college, the evidence suggests they
would not have had the opportunities and experiences that they have had.
I will now move on to some examples about how colleges can constructively tackle this dilemma make this clear.
Blake said that ‘to generalise is to be an idiot; to particularise is the only degree of merit’ – so I will try to
particularise. Take, for example, Bradford College – an explicitly non-faith-based FE college with a large number of

students. The college seeks to encourage mutual respect and understanding in a community which is often
bitterly divided on grounds of wealth, class, religion, vocation, ethnicity and so on. They put that through their
tutorial and enrichment programme, which is in turn based upon SMSC (spiritual, moral, social and cultural
development). The President of the Student Union asserts that this has made a real difference to the atmosphere
in the college and generally to relations between staff and students, and Ofsted have picked out the harmonious
relations that it saw in the college as drawing from their serious attempt to encounter and explore.
Another example is Barking and Dagenham College, which on very diverse issues has sought to see what are the
features of all sorts of religions that they as a non-denominational college can draw into their values. Their
tutorial programme sets out to do just that. Strikingly, they have picked up on the notion that there may be a
conflict between those who hold a religious faith and those who – often designing the curriculum – whose view is
quite rational and scientific, and who may find religion difficult in their own world-views. Barking and Dagenham
College has worked very hard to bring these together and discuss them in a particularly helpful way.
Blackburn College feels that the way of doing this is to build it into the curriculum. So if you’re a construction
student, this involves working with different communities on environmental issues; if you’re a hairdressing
student you learn about difference in part by providing services to carers. Necessarily both involve thinking about
ethical issues. Sports and leisure services necessarily include learning about provisions for minorities, disabled
people, and so on. The college is building this into the curriculum – they are not learning separately about
religions, individuals, etc. but they learn about how it all fits together.
The last college is Warwickshire and Hinkley: their principle is that the college is not successful unless it lives out
its values, and they use the concept of the ‘triple bottom line’. Where do you get your academic success, financial
success and strong sense of respect for others without learning about beliefs and worldviews? This college is also
unique in having a , fully-funded chaplaincy service. Many colleges do have chaplains – for historical reasons, they
are often clergy of the Church of England – but they are increasingly drawn from largely interfaith and
intercultural groups.
Where might FE colleges get support for this? FBFE or other groups like Dare2Engage, with its experiential Walks
of Faiths, and the All Faiths and None Network (AFAN) provide a lot of valuable stimulus material for a wide range
of students, many of whom have no religious belief and no wish for one. Finally, there are lots of local faith
groups and belief groups which support local colleges.
I’d like to finish with a few recommendations for what the APPG might do to help this process.
1. It would be enormously useful to see the needs of FE colleges reflected in the APPG’s report.
2. There is a disparity between how Ofsted reports on and inspects SMSC in FEs as opposed to schools. It
would be good if Ofsted could be invited to re-examine this.
3. Staff need to be very well trained. The APPG might encourage the new Education and Training Foundation
to ensure its planning includes ensuring staff are as confident and confident in delivering SMSC as in other
areas of expertise.
4. It would also be good if Awarding Bodies could be persuaded of the importance of SMSC in designing
qualifications
5. Living in a time of austerity and knowing that colleges have to think very hard about how they spend their
money, it would be most helpful if the DfE could monitor the impact of college spending and funding
arrangements help and hinder all of this SMSC delivery.
I’m very grateful for the opportunity for being here today – thank you.
Mary Glindon

Thank you, Revd Garry. I think you’ve made the case for Further Education, and your statistics were very
illuminative. Now the last speaker, Jamie Bartlett, talking about new technologies.

RE and a cohesive society: What challenges and opportunities are presented by new
technologies?
Jamie Bartlett
Thanks very much for having me. I’m coming at this from quite a different angle, and am going to be talking about
some technologies – mainly social media. Whenever I talk about this I think quite sadly that one day my
generation will be the last generation that remembers the world with no internet, and we’ll be asked by
youngsters: ‘but how did you meet up?’ or ‘how did you know what each other was doing?’
There has been an extremely significant change in the way we live, and I don’t think we’ve quite come to terms
with this. There are three main ways I’ve identified in how the internet touches on this subject. Firstly, there has
been a remarkable change in the way we produce and consume information; we’re using different sources such
as the internet. Secondly, there has been a change the way in which we can affiliate and express affiliations to
groups. If you look at the trends this is very clear – in the ‘70s, the Conservative party had several million
members. Now it’s just 90,000, but there are at least 150,000 who have joined affiliate groups on social media
online, representing a different kind of ‘membership’. Thirdly, simply the amount of time we spend online is
incredible – and I mean socially, outside of work. For young people this is something like three hours a day, with
one minute in every seven on Facebook or being directed from Facebook to another site.
This means that though it’s quite difficult to meet people of a similar mindset in the real world, new spaces of
interaction have been created that are in some ways less meaningful. I want to talk about what this is doing.
2011 was a key year in this. For the first time in 2011 more people got their news from social media sites than
from anywhere else. Often this would mean they’d see something on Twitter or Facebook and then get redirected
to a news outlet. As some of you may have recognised, there’s a lot of nonsense on social media – there’s lots on
the internet in general, and in 2011 for the first time people said that the most trusted source of information for
news was not newspapers, TV and so on; it was the internet.
The internet can mean many things to different people, but what I’ve seen in the last 10 years is an incredible
proliferation of lies, untruths, rumours and gossip spreading very quickly, and I’m sure some of you have been
surprised by things that the young people you’re teaching think about different groups of people. What the
Internet does is put more pressure on each of us to be gatekeepers of what we trust and what we don’t trust. We
used to be able to lean on – not the lamp post – but the newspaper editor, encyclopaedic tome… but not any
more. And the information that the group I’ve been studying, the EDL, the information they receive about the
groups that they don’t like, whether it’s the EDL gaining information about the Muslims Against Crusades, or
Muslims Against Crusades about the EDL, they self-regulate research, which is often sourced from bogus sources.
All the things we’ve been talking about so far are very important, but we need to talk also about what goes on
outside of school – where do people go outside of the classroom to learn about other people, meet other people
and get their information. If you spend a lot of time talking to the EDL – and I do – they will say ‘we’re not
Islamophobic,’ because they will argue that phobias are irrational, and they will show all of these internet sources
and stories as their evidence that their fear or anger is not irrational.

Another thing about the Internet is the possibility for meeting and gathering with like-minded people. This can be
wonderful, but it can create something quite interesting too. For instance there has been a surge of what LSE calls
‘New Religious Movements’ which are often based in popular culture – one fantastic example is ‘Dudists’ who
claim that The Dude from ‘The Big Lebowski’ is some sort of spiritual entity.
But when a lot of people come together they can often shut down, or close down. They can develop a group
mentality – when they talk to each other and corroborate each other’s beliefs and ideas, and that can be very
difficult to pierce.
For some, for people like Anders Breivik, this radicalises them to the point of genuinely believing that the west is
on the brink of collapse. That’s what you need to realise about these groups: they genuinely believe that the west
is on the edge of being invaded by Muslim extremists, or whatever, and they’re standing up for it. The trend is
towards these groups being more closed, I think, certainly since the last revelation from Edward Snowden we’ve
seen groups closing in on themselves. And this trend is not a positive one.
I have a final couple of points on this. Everything we’ve learned about community cohesion offline is valuable if
there is long-term, sustained and meaningful face-to-face interaction. I think the evidence on that is pretty solid.
But how do you do this online, where people are increasingly spending more of their time? It is not so easy and in
many cases interactions online don’t always tend towards wonderful, meaningful dialogues; they can be vitriolic
and nasty – often just people anonymously shouting at each other. One of the important things to do is finding
ways that we can turn those online interactions, which can often make things worse, into offline ones which tend
to make things better.
My point is really about what schools can do outside formal education. The way we produce, consume and share
information has changed radically. It would be huge to expect schools, which are often quite slow to respond, to
keep up with this, but I think they have to. Increasingly the way we understand people and learn about others is
from online sources, but this is dangerous and can be manipulated. Too many people, young people in particular,
aren’t aware of these problems. We surround ourselves with the things we believe in, and tend to believe the
things we’ve seen. One thing to do as a whole school endeavour is to teach students to be more critical and
discerning of the things they read and find out, and have a scepticism for information they receive online.
Mary Glindon
Many thanks, Jamie. We now have time for some questions, as none of the presenters have gone over their full
fifteen minutes. Then at the end Joyce and I will say a few words to sum up.

Questions and discussion
The Bishop of Oxford
I’d like to address a question to the Young Ambassadors. Thank you for your very helpful start to the session – you
said some very interesting things. You didn’t refer, though, to the international dimensions of RE – it could be
argued that we can’t understand the modern world if we don’t understand the place of religion. I just wondered
how you would see the value of RE in what you see on social media all the time about international issues.
Charlotte Hart-Shaw
You could argue that through knowledge of others in the community, you’re not just learning about them but
you’re also getting the ability to use social media and have personal dialogue with anyone else on the internet.

Critical and constructive scepticism enables students to learn about things from other sources and engage in
conversation with others in a confident way.
The Bishop of Oxford
So would RE, for example, help you to understand things about the situation in Sudan, and learn about political
situations as well as social situations?
Charlotte Hart-Shaw
A big part of what we learn in RE isn’t specifically about religion, but we have learnt about conflict and politics,
crime and punishment, and other ethical things, where it’s not just about religion but you can learn about the
reasons behind events and conflicts, and their solutions.
Ryan Hutchings
Obviously with the curriculum you can’t teach about everything or every conflict but we have learnt about the
things that happened in Sudan. Once you’ve learnt about a conflict, it enables young people to engage in and
learn about political issues and conflicts around the world, and encourages them to find out about things we’re
not just taught in schools.
Harjinder Singh
I’d like to ask Norman Richardson – I know that there is a Sikh community both in Derry and in Belfast. I wondered
how these children manage with the schools system as it is, and whether there is a place for the discussion of
other traditions in these schools?
Norman Richardson
Thank you. For both the Sikh community, which is quite small and based in Derry and Belfast, but also other
minority communities, the pattern of their involvement in RE and mainstream education systems is varied.
Around 50% of Muslims take the choice of withdrawing from RE but it seems that in other groups the numbers
opting out is much smaller, perhaps partly out of fear of being singled out as different. In the situation which I’m
trying to describe, which doesn’t yet adequately cater for a more comprehensive approach to RE, it’s not
surprising that some groups will opt out or find other ways of avoiding RE. And again, what we have to create is a
sense that this is about equal, fair encounter, inclusion and participation, and in Northern Ireland we still have a
long way to go to get there.
Harriet Crabtree
Good evening and thank you. I feel a bit like someone who’s just been to an all-you-can-eat buffet – there have
been excellent presentations and I’ve been thinking about how they all fit together. My question is linked to all of
them. The questions in this session have been about why and how does RE help cohesion, and partly these are
questions about content and how you teach RE, so that when students go into the world of work they have
knowledge and also skills. The presentation from Jamie has been very interesting because it focused on what are
the skills to ensure that any of these disciplines have a purpose. If you learn in such a way that you don’t
simultaneously learn to assess the trustworthiness of sources, the whole exercise is undercut, and for those of us
who spend our lives jumping between social media, we know how easy it is for information to go viral and for
misinformation to be propagated.

I would like really to address the Young Ambassadors. Given the difficulty of social media what do you think could
go into the curriculum that would help students get these skills?
Charlotte Hart-Shaw
I don’t see that this is too much of a problem. We do spend quite a lot of time on social media, and often we do
speak to each other about the reliability of sources. I think there needs to be some trust for the competencies of
young people. The good thing about RE is that in learning basic principles you do learn to question some of the
things you find out online. So now if I look on the internet and see a particularly provocative headline I would
question it a bit more. RE gives you the critical skills and analysis for this. I think it’s important to realise that
within a curriculum you can’t always teach competencies, but you can, using a variety of sources within a lesson,
show how misconceptions can occur and how to avoid them.
Jamie Bartlett
Our Young Ambassadors are, if I may say, a very bright, enthusiastic and open group of people. Unfortunately not
everybody is. I think there are three parts to this that need to be taught. For example one of the things in 2012
most damaging to interfaith relations was ‘The Innocence of Muslims’. The film cost a couple of thousand pounds
to create, and went viral. It was damaging in the sense that it made Muslims think that the whole of the western
world think they’re awful, and discriminate, and for the west it made them justify Islamophobia – it sparked an
incredible amount of damage.
One thing we need to learn is the media and how it works. We need to understand the basics of media literacy –
Facebook, for instance, is a corporation. Secondly, we need to learn about social psychology, social dynamics what are my friends likely to read or think?- and the creation of biases. Then we need some technical skills –
meaning how videos are made, how algorithms work, how search engine optimisations roughly function. These
are the things that essentially manage the information we receive and about which we know very little indeed.
One way of teaching this – and I’ve seen it work quite effectively in schools – is teaching students how to make
their own conspiracy theory video, splicing clips and narrating. Then getting students to show these to their
friends who don’t know they’ve just made it, and then telling them that it was fabricated. If you teach people how
this stuff is produced, they learn far better how to distinguish between truth and fabrication.
Lesley Prior
I would like to come back to a word that the Young Ambassadors have touched on, and which has been
mentioned by others – ‘encounter’. I don’t think that encounters on social media are necessarily dangers,
especially if they are personal encounters; they can be very healthy. Certainly that’s the experience of my
students in Spain. I’m ashamed to say that they probably know more about the countries outside of Europe than
they did about Belgium. Sometimes I think children and young people in England and Wales are more wellinformed about religion and religious practices beyond Europe, because many of them have family links and that’s
where their encounter comes from, than they are about religion as lived by their peers in European countries.
People in Europe and possibly Ireland, on the other hand, are more well-informed about religions in Europe than
further away. I suppose this is something to do with colonial history and migration. But social media can be used
to sustain a lot of those links – it’s not always a negative thing, is it?
Revd Garry Neave
I think experience in Further Education, and I’m sure in many schools, is also if you give students sufficient time
and space to talk deeply about things that really matter to them, and do that in a constructive and well-organised
way, they become more open. You can’t stop them talking. These things really matter to the students we’re

speaking about, so often it’s about giving the right opportunity to deeply discuss issues, rather than superficially
exchanging random information from the internet. This takes time and effort to develop, and it takes skilled staff
who are brave enough and skilled enough to facilitate this. And not just in RE, or registration. Issues of religion
will come up when talking to motor engineering or business students, for example about how they might best
price their services, all the time making real and concrete the issues that trouble, concern or interest people.
John Wise
Could I just pick up with what Harriet was saying? One thing that this group might like to consider is the way that
Further Education, by virtue of different statutory issues, has come to approach these issues from the perspective
of SMSC rather than RE. Schools too have to address SMSC – it has been in parlance since the Education Act of
2002, and this has implications for the ethos of the whole school and pervades through the curriculum. I think if
you approach it in a way that is holistic and comes through the whole experience of the institution, rolling things
out might be a way of making a link and bringing in issues of media and social media where they arise naturally in
other parts of the curriculum.
Norman Richardson
It strikes me, in terms of the last few observations, and taking what the students of Redhill said at the beginning,
that what we’re talking here about is quality RE, SMSC or whatever you might call it, which is supported by the
institution, school or college as a whole. The kinds of arguments in favour of RE and community cohesion that the
students were listing at the beginning, if they’re only experienced in RE, won’t make much impact. We talk a lot
in Northern Ireland about a whole-school approach. These skills are transferrable and and they also relate to
skills in media awareness. This has to be something that’s part of the whole message of any institution.
Joyce Miller
I have a question about Islamophobia. I think Norman’s right – research in the mid-90s showed that children often
retained the same anti-Semitic sentiments even after learning about Judaism. Perhaps Jamie can help us out here:
if teaching about Islam doesn’t help to combat Islamophobia then how can we get rid of it?
Jamie Bartlett
The reason Islamophobia exists in the way that it does is because there’s a small number within the community
who fit the stereotype rather neatly, and they tend to get shown on the media quite a lot and asked to speak on
programmes like Newsnight. And this is a problem. That relates to my original proposals of teaching media
literacy and why understanding the way that the media works is important. You can teach students about Islam
but if all they ever see of it on TV or online is of this stereotype, which fits what they’ve learnt but is extreme,
they will still hold the same views. So understanding the media, coupled with interaction, I think is going to be
much more effective.
Robin Richardson
I’m not sure about this. Media literacy entails selectivity. The media decides who they give a voice to.
Jamie Bartlett
That’s my point.
Robin Richardson

Yes we need to understand why the media has a vested interest in showing a certain bias. It’s not the fault of
those who get onto the media that this image is portrayed.
Jamie Bartlett
I think it’s partly their fault, but I think we agree.
Robin Richardson
I saw a quotation recently that said something along the lines of ‘it’s often difficult to decide whether a quote on
the internet is true’, and it was attributed to Abraham Lincoln.
Linda Rudge
I represent St Luke’s, working with teachers in the south west of England. SACREs were mentioned by our
speakers twice or more about good practice in encounter. Could someone give an example of one good practice
amongst SACREs?
Lesley Prior
One of the SACREs with which I’m involved puts on a conference for sixth formers for schools in the local
authority, where workshops are provided by trainee teachers from the Institute of Education, so that they get
experience of delivering general sixth form RE, and the sixth formers are able to enjoy having a range of teachers.
When the students come to it, their expectations tend to be quote low. But actually this forum allows them to
voice all the questions they have about religion which are not necessarily being addressed in their traditional RE
lessons, in a context where SACRE members representing different faiths are available to provide a live
encounter, as well as being people who have some understanding of the educational context and can respond
appropriately.
There are lots of examples of SACREs doing great work which they’re not always that skilled at promoting. But
they do often provide a bridge between faith communities, schools, and teachers, which is something that
colleagues in Europe envy. For example I trained someone who was a Buddhist monk to be an RE teacher – and
many colleagues in Europe were amazed that we had a Buddhist monk teaching other religions like Islam and
Sikhism.
The Bishop of Oxford
I wanted to ask about the future of SACREs, if there is one?
Mary Glindon
I think due to the timing we will have to move on.
Lesley Prior
I think that would have to be a conversation for another day.
Joyce Miller
Thank you all. I think at the beginning of this session there was a very strong and encouraging view of RE in
England and Wales, and although there are lots of challenges it is worth remembering that we do have a strong
background. I’d like to thank Lesley for reminding us that we’re quite good in the grand scheme of things, and
want to be better.

There is a whole series of key words about this very important point. There is segregation up and down the
country between all sorts of groups of people in all sorts of ways, and schools are a microcosm of that. There is a
very important area of work to be developed here, and religious literacy was one of the key terms for how that
could be approached and to avoid an exchange of ignorance.
There has been a range of political issues which have been raised, and I think it’s extremely important that the
recommendations written down will have to address some of these, particularly about SACREs and their future,
the resources to support them, and SACREs as an endangered species. We have Europe saying how good SACREs
are, but there are dangers that we will lose them. The government has said it’s committed to their development,
but we will be testing this in terms of finance and support. This links very closely to the professional development
of teachers who have to deal with the very complex issues we’ve been addressing this evening. Somehow it
seems more complicated than it did two hours ago, but is very important. There are lots of educational issues that
are going to arise – I was reminded of the title of the book, Putnam’s book, ‘Bowling Alone’ – RE can’t do this. We
are part of humanities faculties, SMSC debates, and whole school ethos, and we have to strengthen RE at all these
departmental levels.
I’ve received a huge number of ideas that are going to be very important, and have the task of drawing all of this
together. We shall have to ask the designers of this report – very kindly organised by Zoe Keens and RE Today, to
use the Andalus font!
Thank you very much to all of the speakers and to all of you for coming today. I have a week to finish this report;
please do e-mail me with any suggestions you have.
Mary Glindon
It has been a pleasure to chair this session. I feel that the Young Ambassadors and all of the presenters have really
contributed to the report which will be launched in the middle of next month. I look forward to seeing this
report, and thank the speakers and those who brought questions tonight, as well as everyone who organised this
event.

